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Section 1:  VISION STATEMENT  

St. Dominic’s is a community committed to  mutual respect where every individual is valued, 
respected ,encouraged and empowered to reach her/his potential in an atmosphere of love, 
forgiveness, honesty, openness and optimism. We are committed to celebrating difference, to 
promoting equality, self-belief and a culture of confidence where success is celebrated.  We 
strive to unlock our individual and collective potential and to be prepared to meet the 
challenges and opportunities of the twenty-first century, reflecting our strong Dominican 
ethos 

 

Section 2:  RATIONALE 

“Learning and Teaching are what ultimately make a difference in the mind of the 
learner and thus affect knowledge, skills, attitudes and the capacity of young people 
to contribute to contemporary societies” 
(Principles for Teaching and Learning – M James & A Pollard) 

o The aim of St Dominic’s Grammar School for Girls is to provide an education for our learners 
which enables them to:  
- Achieve their potential   
- Believe in themselves  
- Meet the challenges  
- Seize the opportunities  
- Become independent learners  
- Decide wisely   

o The ethos of St Dominic’s is that all girls thrive in their learning environment,  engage 
positively with new experiences and understanding,  develop personal insight,  manage 
uncertainty confidently, engage caringly with the world around them   

o The purpose of this policy is to articulate clearly the expectations of the standards of learning 
and teaching at St Dominic’s.    

o This policy supports these expectations with practical strategies that will enable the provision 
of outstanding teaching and learning for all students that will ensure their progress and fulfil their 
potential.   

o Its aim is to create consistency across all classes with a shared understanding of what works 
well in the classroom. Teachers will be expected to follow its guidance and our practice will be 
monitored against it. It is a working document and will be reviewed periodically, incorporating 
suggestions and feedback.   

o This policy reminds us that one of the central purposes of school is to enhance the learning of 
the students and to do so in a manner that will equip them for life. As teachers we have a lasting 
effect on our students and their relationship to their learning in all areas of life, influencing how 
they engage with new ideas and attitudes.    

o This policy is cognisant of the key indicators identified in the ‘Together Towards 
Improvement’ (TTI) document.     
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Section 3:  ATTRIBUTES OF AN OUTSTANDING TEACHER  

Outstanding teachers:   

• have high expectations of all their students and intend to develop them to their full potential 

• are passionate and knowledgeable about their subject matter  

• actively engage in the learning process and skilfully incorporate subject content into it  

• capture their students’ interest and prioritise student engagement in learning  

• have the confidence of their students 

• use probing and challenging questions targeted to the spread of ability in the class 

• create highly motivated learners who respond to challenges through the use of the 5 Rs 
(resilience, responsibility, reflective, reasoning, resourcefulness) 

• articulate the learning process clearly for all students and in a variety of ways to ensure that 
each student understands the process and expected outcomes  

• individualise learning to respond to differentiated student needs adopting different 
methodologies to respond to varying learning styles 

• are resourceful, always finding new or innovative ways to present the material  

• use ICT appropriately to reinforce learning 

• understand the importance of procedures for students and that students perform best when 
they know what is expected of them 

• teach students how to manage themselves in the classroom and help them understand the 
consequences of not following instructions   

• actively listen to their students so their students know that teachers will do all they can to help 
them learn  

• develop positive relationships with their students 

• prepare students for external examinations 

• are reflective and evaluative practitioners, always reviewing their practice and openly asking 
for and giving support.  
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Section 4:  PLANNING AND DELIVERY 

4.1 Clearly structured lessons promote learning.  

• Lessons must have a clear start.  This will include starter activities such as prompts (hooks) 
for learning, thought showers, demonstrations as well as a review/recap of previous learning.    

• The teacher should consider when is the best time during the lesson for the setting of 
homework (not necessarily at the end of the lesson).  

• Lessons must have a clear finish which will include a review of the learning objectives or 
what is happening in the next lesson.   

 

4.2  Ensure a purposeful learning environment is maintained  

The way in which teachers manage the classroom will have a significant effect on students’ learning 
and behaviour.  Students learn and progress in a structured and stimulating environment.   

• a register must be taken for every lesson and absence should be followed up in the next lesson 
(Students have a responsibility to arrange catching up with work) 

• students must enter and leave the classroom in an orderly way  

• teachers must dismiss students in time for their next lesson  

• lessons must last the full duration and students must not be dismissed early  

• teachers must ensure that classrooms are left clean and tidy.   
If furniture is moved, it should be returned to its original position.      

4.3  Seating arrangements and plans   

• The seating of students is very important and must be planned carefully.  Teachers must have 
a seating strategy and a rationale for the plan. 

4.4  Identification of relevant student information 

• Teachers must familiarise themselves with relevant grades as they become available and use 
them to inform expectations and monitor progress   

• Relevant and appropriate data must be shared with students  

• Teachers must address barriers to learning which may prevent students from achieving, such 
as disruptive, passive behaviour or lack of confidence    

• Teachers must be aware of other factors, such as SEN (Special Educational Needs), EAL 
(English as an Additional Language) and G&T (Gifted and Talented) needs and should have 
knowledge of any social and emotional influences that may affect learning  

• Regular department discussions must focus on promoting achievement and result in actions 
that challenge underachievement   
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4.5  Planning for Learning / Schemes of Work/ Learning  

Teacher planning should be for pupil learning. 

The following stages can guide the teacher through the planning and delivery process:  

• Determine the Objective  of Learning  

• Devise an Assessment to evaluate Learning 

• Identify the Learners and their needs  

• Create a Prompt (Hook) for Learning  

• Devise a series of Learning Activities  

• Learners are assessed on their learning and get effective feedback on progress   

 

         4.5.1  The Objective of Learning  

The planning process starts with the ‘objective’ which is what the learner should have learnt by the 
end of the scheme / session.  It is therefore the intended learning outcome.   

The objective can be any or all of the following depending on the subject / stage of learning: 

• Subject content: Knowledge and understanding of ….  

• Skill set: Ability to … which requires development of  … skills   

• Learning: What progress should be made by the learner in subject knowledge and skill set?   

The key question/issue/skill should be shared with the learners at the beginning of the lesson.  It 
should also be referred to during the lesson and reflected upon at the end of the lesson.   

 

4.5.2  The Assessment Objective 

Assessments should be consistent with the learning objectives. 

The nature of the Assessment of Learning should be shared with the students from the outset and the 
success criteria should also be shared with explanations about how each aspect of the assessment will 
demonstrate the students’ learning.  

The assessment identifies the processes / skills / knowledge base to be learned by the students. 
Questions that help the planning of the End Product Assessment are:  

• What will the students have to do to demonstrate that they have learned what they need to 
learn?  

• What different aspects of their learning will I be assessing?  

• How will the mark scheme design incorporate those aspects?  

The use of Assessment Objectives in GCSE and A Level mark schemes is very helpful and should be 
mirrored at Key Stage 3 where possible. 
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4.5.3  Identify the learners involved and plan for differentiation.  

The teacher must analyse all available information in order to identify and plan the most appropriate 
strategies for all learners.           

Available data includes:  

o IEPs (Individual Education Plans) 

o Learner self-evaluation  

o First impressions – how to get to know what you need to know  

o Attitudes to / access to learning  

o Learners’ prior knowledge  

o Learners’ aspirations   

o G&T (Gifted and Talented) data 

 

4.5.4   The Prompt (Hook) for Learning  

Once the learning objective and key question/issue have been framed the teacher can plan a prompt 
(hook) for learning.   

This is a starter activity / approach / analogy / image that is memorable and engaging and links to the 
topic to be studied.   

It hooks into the students’ existing knowledge base and provides a reference point during learning 
while engaging and motivating the learner at the outset. It should be a memory trigger for the topic 
that can be referred back to and therefore should relate to subject matter / skill set.       

Examples of prompts for learning  

• Geography: an image displayed of a girl sleeping at an airport with the question ‘Why is Sally 
asleep at Dalaman airport at 3am?’ (Topic: earthquakes)  

• English: mystery – a box full of ‘props’ that link to the novel being studied – students asked 
to piece together the possible story from the objects  
or 
play songs that have lyrics that are relevant to the plot / characters / themes  

• History: a piece of the Berlin Wall as a ‘guess the object’ exercise when teaching the Cold 
War 

N.B. The teacher decides if and when prompts are used and should also ensure that the prompt does 
not dominate so that the actual learning is overlooked.  

 

4.5.5  A Series of Learning Activities (a key feature – very important)  

The next step in planning for learning is to design a series of chunk lessons.  These are three or four 
different activities within a lesson that lead the learner to the learning objective (and ability to answer 
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the key question/issue) progressing to an increasingly higher order learning level.  The end game at 
KS4 and KS5 should be progressing to exam questions and higher order learning. 

These activities should build in chunks of learning with increasing learning challenge working 
towards the Learning Objective with Assessment for Learning built in at each stage.   

A series of questions can frame these activities and form the basis for assessment for learning at each 
stage.  

An understanding of progression in learning, for example, Bloom’s Taxonomy (or other similar focus 
on the ordering of learning such as Gagne’s Nine Events of Instruction) can help to structure these 
progressive activities which move from knowledge acquisition through to evaluation.     
(SEE APPENDICES) 

Key principles in the delivery process: 

• Pupils should be familiar with what helps them to learn   

• Learning objectives must be shared and reviewed  

• Activities should be varied, purposeful and appropriate to meet the needs of all students   

• Clear structured lessons promote learning   

• Teachers must create and maintain a purposeful learning environment   

• Achievement must be recognised and rewarded   

• Underachievement must be challenged 

It should be made explicit to students what they need to do to be successful in their learning.   
This can include:  

• discussions with students about their learning  

• explanation (by teacher, between students, by students to whole group)  

• scaffolding (writing frames, sentence starters)  

• modelling (sharing students’ work, working through examples, guided writing, sharing 
planning and demonstrations)  

• developing effective study skills (e.g. revision techniques, recording notes, summarising, 
time-management)  

 

4.5.6   Learning objectives must be shared, reviewed and learning in lessons checked 
regularly   

If students are to take responsibility for their own learning and become Independent Learners, they 
need to know what they are expected to learn and how they can achieve it.  Providing learning 
objectives allows students to engage with the process of learning. Teachers must be very clear as to 
the objective of learning in their own mind throughout the learning process and make the learning 
objectives explicit to all students.  This will usually happen at the beginning of the lesson but could 
happen at other stages in the lesson.   
 
This can be done in a variety of ways:  

• written or projected onto the board  
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• orally  

• as part of the ‘hook’ – the learners have to deduce what their learning will be from clues 
given by the teacher  

• written by students in their books  

• printed on handouts   

These learning intentions must be revisited throughout and at the end of the lesson and scheme of 
work/learning.  This can be done in a variety of ways:   

• students review their learning against the lesson objectives (DIRT) 

• effective questioning  

• students record  key points (individually or in pairs)  

• teacher recaps                  

Learning should be assessed during lessons in a variety of ways: Examples:  

• thumbs up  

• marks out of 10 for understanding  

• traffic lights  

• each one teach one 

• no hands up – think time and direct questioning  

• post-it notes on board  

• peer assessment – 2 stars and a wish 

• five minute takeover 

• pupils quiz teacher 

• being vigilant about students who appear not to be fully engaged in the learning  process   

It is based on the teacher skilfully ‘reading’ the students as they learn and adapting his/her teaching 
repertoire throughout the lesson to ensure optimal learning for all.   A very important time to 
introduce differentiation is at the planning stage. The teacher considers the different learners and plans 
to have a variety of techniques by which to present the material to them.  This maximises in advance 
the learning experience for all learners and not just those who are naturally ‘lesson ready’.     

This is supported by alert and responsive management of learning during the lesson so that support 
can be given through questioning and reinforcement in response to student feedback.   

4.5.7   Differentiation is a powerful tool for student learning in the classroom. 

The teacher must present the learning experience differently for different learners – still ensuring that 
the end product is accessible to all learners.    

• Having a range of techniques, a repertoire that will access all learners and vary it during the 
lessons e.g.  
- Think time and no hands up  
- Peer assessment  
- DIRT / self-assessment 
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- Structured and guided group work  
- Stretch and challenge activities 

 

5 PURPOSEFUL REINFORCEMENT OF LEARNING 

Homework should be a purposeful learning activity   

• Homework should be structured and focus on the opportunity for independent learning for 
example reinforcement of learning in the classroom through practice questions or learning 
core information.    

• It can also be used to prepare for the next topic with a key question and independent research. 
Homework may be a link between one lesson and the next and be purposefully planned.  

• The completion of homework by the students should always be monitored in the next lesson 
by the teacher. 

• Marked work should be returned promptly with effective feedback. 

• The corrections/actions advised to student in teacher feedback should be followed up to check 
learning. 

 

6 CELEBRATING LEARNING 

Achievement must be recognised and rewarded and underachievement must be challenged  

Student achievement must be celebrated. This can be done in a number of ways:  

• praise by teacher within classroom lesson 

• sharing of student best practice 

• positive comments in homework diaries for parent attention 

• using the school reward system (SIMS)  

• using a department’s reward system (postcards etc) 

• letters/postcards of commendation to parents/guardians 

• displaying students’ work  

• sending students to the Head of Department or SLT to show good work   

All students are capable of achievement and underachievement.  Identifying and challenging 
underachievement is the responsibility of all teachers.   
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APPENDICES 
A] OTHER WAYS TO REINFORCE LEARNING 
Purposeful and effective use of ICT 

Numeracy and Literacy focus across all subjects where appropriate focusing on key subject 
vocabulary (use of subject glossaries) 

Assessments – formative and summative 

Classroom Display   

Classroom display gives many opportunities to reinforce learning through:  

• including useful direct teaching aids such as number lines and key terms  
• supplementary teaching aids that  brings a subject to life such as key characters and 

landmarks  
• useful reference material e.g. assessment objectives  
• setting the scene for a new topic  
• being part of ongoing work for example charting a process  
• showing students’ work is valued by being displayed  
• exemplar work models expectations  
• corrected work demonstrates effective feedback              

Display needs maintenance and should be changed regularly – particularly examples of students’ 
work.   

Displays should have a title and explanation of purpose to direct the audience’s learning.   

 

Enrichment Activities 

Subject related extra-curricular opportunities can help immerse students in the subject and enhance 
learning 

Examples include: 
Subject related after-school activity 

• Drama – theatre trips 
• Politics – attend political events 
• History – visit a historical site 
• Maths – Maths Club 

 

Subject development 

• Art – Print Workshop 

• Irish – Language Residentials 
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• Drama – Script-writing Residentials 

• PE – Sports Teams 

 
B] ROLES AND RESPONSIBILITIES IN 
LEARNING AND TEACHING 
Planning for learning: a summary of its application in departments   

Schemes of learning and lessons must be carefully planned in advance to promote learning in 
accordance with the principles of planning for learning outlined above   

• Planning should be shared within departments and teams and applied consistently   

• Clear and practical planning frameworks for all Key Stages and teaching groups should be 
available to all teachers to ensure consistency of delivery 

• Plans should be adaptable and flexible while ensuring that the central learning aims and 
outcomes are delivered to all students.  It is most important that teachers amend and evaluate 
them as the year progresses. 

• Clear assessment outcomes should be designed before the commencement of teaching a 
scheme of learning   

Subject teachers must:  

• talk to students about their learning in order to establish reasons for any underachievement.  
Targets are usually negotiated and must be reviewed.  Progress must be recognised  

• use appropriate actions when work or behaviour fails to meet an acceptable standard.  If 
students fail to respond then the Head of Department and Year Head must be informed of the 
actions already taken. 

• when appropriate give regular short term achievable meaningful targets and learning goals   

The aim of a teacher is to initiate change, not to merely record underachievement.    

High expectations are not enough on their own; action is needed to ensure they are met.  
 

Heads of Department should:   

• ensure Schemes of Work/Learning and assessment tasks are available, appropriate, rigorous 
and sufficiently challenging.  The implementation of Schemes of Learning must be 
monitored. Schemes of Learning and assessment tasks must be reviewed and amended as 
appropriate   

• monitor and track the progress of individuals and groups of students against relevant data and 
inform Year Head when necessary. 

• use appropriate actions to support students and staff in challenging underachievement.  

• ensure the learning outcomes and methods of assessment are clear within each key stage of 
learning   
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• ensure consistently high quality planning for learning is available and evident in their 
department and Head of Departments should quality assure the implementation of the shared 
planning   

• ensure all members of their department engage in appropriate staff development to enable 
them to carry out their role effectively 

• ensure that there is consistent sharing of good practice. 

 

 

Role of Tutors  

• The tutor has an integral role in supporting students’ learning, their personal development and 
dealing with pastoral issues.   

• The tutor sets the standards and expectations of students for the day.  A partnership exists 
between the tutor and Head of Year in order to monitor the academic and personal 
development of students within the form.  

 

Heads of Year  

Heads of Year are responsible for the personal and academic well-being of all students within the 
school.   They work in partnership with form tutors and classroom teachers in promoting the school 
ethos across the year. They are available to discuss the individual needs of any student within their 
year group. Any academic or personal concerns regarding a student should be discussed with the Year 
Head.  

• Heads of Year monitor and support the learning of all students in Years 8–14. They work in 
partnership with tutors and teaching staff. They are available to discuss the academic needs of 
individual students.  

• There is a system of referral outlined in the staff handbook  

• Teachers must identify any students whose academic performance is a cause for concern.  
Initially, this must be dealt with within the department through teacher strategies, HOD 
intervention and then Year Head support.  Where concerns about achievement have been 
raised to Heads of Year, they will liaise with the teacher and interview the student in an 
attempt to address the problem. Targets will be set and progress monitored. SLT will become 
involved when targets are not being met.   

• The Heads of Year (and Heads of School) will collect information and monitor individual 
pupil progress in a number of ways:  
- concerns and recommendations for students from staff  
- monitoring reports – teachers will give comments on identified student progress over a 
designated period  
- support cards – completed by the teacher once a week for identified students  
- liaise with parents regarding actions to tackle underachievement   

• parents will be informed of student progress where appropriate   

 

Senior Leadership Team  
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The SLT is responsible for the overall management and development of teaching and learning across 
the school.  

Heads of School will work closely with Year Heads through regular meetings and dialogue to ensure 
the personal and academic well-being of all students within the school. 

The Senior Link for each department will work closely with the relevant Head of Department and will 
act as a critical friend and coach to support the Head of Department through regular meetings and 
dialogue. The Senior Links will work closely together to ensure consistency in the role across the 
school.  
 

 

Team Relationships  

• It is the responsibility of all members of a team to contribute to creating and maintaining a 
supportive and positive working environment for all colleagues.  

• Team leaders should ensure a range of strategies are in place to support individual members 
of the team, for example:  
- clear, appropriate and timely communication of necessary information via email or verbally 
- availability to discuss issues   
- promotion of collaborative working practices  
- appropriate advice and support as necessary, with practical ideas and suggestions  
 

Inclusion   

Every student at St Dominic’s has the right to access the highest quality education.  It is our 
responsibility to ensure that their educational needs are met.  

Ensuring inclusion involves:   

• setting suitable differentiated learning challenges  

• responding to students’ diverse learning needs   

• working to overcome potential barriers to learning and assessment  

• relevant pupil information must be recorded and used to inform planning and intervention 
strategies used by teachers to inform learning and teaching  

• every teacher is responsible for promoting Literacy, Numeracy, CEAIG and ICT in lessons   

Every teacher must be aware of the special educational needs of every student they teach.  They must 
set the specific subject targets for students with an Individual Education Plan (IEP), and review these 
targets in October, February and June every year. 

 

Effective use of Learning Assistants 

What is the difference between a classroom assistant and a general assistant? 

Classroom assistants are employed when the pupil’s SEN has an effect on their ability to learn.  
General assistants are employed when the pupil’s SEN does not have an effect on their ability to 
learn, but they need an assistant to ensure their health and safety in the school.  Therefore the roles of 
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the classroom and general assistants are very different; however our two general assistants are very 
willing to support the learning needs of their pupil and/or the needs of other pupils in the classroom. 

 

What is the role of the assistant? 

The role of the assistant varies depending on the pupil’s SEN, so the role of one assistant may vary 
from the role of another assistant.  There are three general groups however: 

Group 1: Some assistants are required to sit beside their pupil in most/all of the lessons to ensure that 
the pupil remains on task and is following all the teacher’s instructions.  This means that they would 
not be available to support other pupils in the classroom or support the teacher in the lesson. 

Group 2: Some assistants are required to be in the lesson, but at a distance from their pupil.  They are 
there to ensure the pupil is coping in the lesson, but the pupil does not require 1:1 support in the 
lesson.  These assistants will normally be taking notes and ensuring the pupil is content from a 
distance.  These assistants will normally be available to support other pupils in the classroom and also 
to support the teacher in the lesson. 

What can the teacher do to support the assistant? 

• At the beginning of the year talk to the assistant to find out what their role is within the 
classroom. 

• Give the assistant a copy of the schemes of work for the year so that they know what is 
coming up. 

• Talk to them to find out what types of tasks they could do in class if they were not required to 
sit beside their pupil: e.g. taking small groups, wall displays, collecting and giving out 
handouts/work, photocopying etc. 

• Pre-warn the assistant if their pupil has not done well in a test/homework so that they can talk 
to the pupil about it before class (applicable mostly for pupils with Asperger’s Syndrome). 

• Inform the assistant of group work so that they can prepare the pupil (again, applicable to 
Asperger’s and any pupils with mobility difficulties). 

• Give the assistant the same handouts that the pupils are getting. 

• Write the homework on the board well before the bell rings because many pupils with SEN 
need to leave class early. 
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C] STAFF DEVELOPMENT FOR LEARNING 
AND TEACHING 
St Dominic’s is committed to promoting and facilitating relevant training for both the 
professional and personal development of staff. 

• Staff regularly attend subject-specific in-service training 

• Attendance at Learning and Teaching related conferences is facilitated 

• Regular departmental meetings promote discussion on Learning and Teaching 

• Best practice is shared within departments and across departments and at Staff 
meetings 

• Time is taken on Staff Days to explore new strategies and techniques to improve the 
quality of Learning and Teaching 

• Staff are reflective practitioners 

• Staff take responsibility for developing their knowledge/understanding of new 
strategies to promote learning 

• Staff are involved in Peer Observation 

• The use of ICT as a learning tool is promoted by ongoing development of staff’s ICT 
competence. 

 

D] Monitoring and Evaluation 
There is a reflective approach within departments with regular evaluation of pupil 
performance and teaching strategies. 

Learning and Teaching are monitored and evaluated through: 

• Classroom observation 

• Pupil tracking 

• Book scoops 

• Moderation of pupils’ work  

• Analysis of pupil performance 

• Discussion with / auditing of pupils / questionnaires 
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E] Bloom’s Taxonomy and pedagogic applications 
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F] Gagne’s Events of Instruction   
1. Knowledge 2. Comprehension 3. Application 4. Analysis 5. Synthesis 6. Evaluation   

Gagne's instructional events is a nine step process for instructional design:  

 

1. Gain learner attention. In this step, we capture the attention of the learner. A thoughtful question or 
even a startling audio visual effect are examples.  

2. Set objectives. Here, the learning objectives are shared with the learner.  

3. Review prior lesson. By linking prior information or knowledge to new knowledge, long term 
retention is enhanced  

4. Present Lesson. New knowledge should be presented in chunks and in different media/modalities.  

5. Provide guidance to learner. Examples of guidance include examples, cases, analogies, etc.  

6. Ask for learner feedback or practice. The learner may be asked to demonstrate the new knowledge 
or skill.  

7. Provide feedback to learner. The instructor should provide immediate feedback (but this is not an 
assessment).  

8. Assess and evaluate. This is a final assessment with a minimum performance rate.  

9. Enhance retention. Assess whether the learning has been successfully transferred to the work/life 
environment.  
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G] Together Towards Improvement (TTI) Indicators 
2. Quality of Provision: Quality of Teaching, Training and Learning and Assessment 

Q. How effective are teaching, learning and assessment? 

• Planning: How effective is planning to support and promote successful learning? 

Indicators: 

Evaluate the extent to which: 

• the overall curriculum planning reflects the aims of the school and the priorities outlined in 
the School Development Plan; 

• the school has clear, coherent planning for all areas of the curriculum which guides 
effectively the work of individual teachers and the staff as a whole; 

• the long-term planning [schemes of work] ensures that the programme of learning for each 
pupil is broad and balanced, and promotes continuity and progression in the pupils’ learning; 

• the short/medium-term teachers’ planning is effective and identifies the intended learning, 
differentiation, and evaluation; 

• there is an evaluation of pupils’ learning which is used to inform future planning; and 

• there are opportunities for the pupils to contribute to the planning process. 

 

Q. How effective are teaching, learning and assessment? 

• Teaching and Learning: How effective is teaching in promoting successful learning? 

Indicators: 

Evaluate the extent to which teachers: 

• create a supportive environment which is conducive to learning; 

• convey and set realistically high expectations which challenge and inspire the pupils; 

• use and build upon the pupils’ ideas, interests and prior learning; 

• develop the pupils’ independence, creativity and ability to manage risks in their learning; 

• use an appropriate range of teaching and learning strategies which motivate the pupils and 
engage them purposefully in their work both collaboratively and independently; 

• ensure that learning supports the development of the pupils’ cross-curricular skills and their 
thinking skills and personal capabilities (TSCP); and 

• consolidate the learning effectively. 
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Q. How effective are teaching, learning and assessment? 

• Assessment: How effective is assessment in promoting learning? 

Indicators: 

Evaluate the extent to which: 

• the school’s assessment policy reflects statutory requirements and provides clear guidance 
about the purposes of assessment, the methods to be used, the range and types of evidence to 
be retained, and the uses to be made of assessment information; 

• teachers use an appropriately wide range of assessment for learning strategies, including, 
self and peer-assessment, and formative use of summative assessment outcomes; 

• the pupils’ work is marked regularly, frequently and consistently in ways which highlight 
the strengths and give feedback on what the pupil needs to do in order to improve; 

• pupils identify personal learning targets; 

• appropriate and realistic targets are set, monitored and tracked for individual pupils for 
learning, and attainment in end of key stage assessments and public examinations; and 

• the school communicates to parents the pupils’ progress and achievement. 

 

3. Quality of Provision: Quality of Learning Experiences 

Q. How well do the learning experiences, programmes and activities meet the needs of the 
learners and the wider community? 

• Curriculum Provision: Does the curriculum offer coherent broadly balanced programmes of 
learning which provide learners with clear progression opportunities? 

Indicators: 

To evaluate this, consider the extent to which the school: 

• provides a sufficiently broad, balanced and flexible curriculum which is tailored to meet the 
needs of individual pupils and ensures appropriate progression opportunities; 

• reflects the statutory curricular requirements and provides the pupils with access to a range 
of academic and vocational options which meet their needs; 

• promotes a socially inclusive curriculum which ensures participation in education for all 
pupils; 

• provides an appropriately wide range of non-formal and extra-curricular enrichment 
activities to meet the curricular and pastoral needs of all pupils; 

• ensures the development of the pupils’ skills and capabilities; and 

• reviews regularly the curriculum in line with statutory educational requirements. 
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H] Characteristics of effective teaching 
 

Effective teaching involves the teacher’s modifying his or her approach in response to the 

perceived needs of learners; effective learning acknowledges that the learning experience 

involves the learner’s interaction with people other than then teacher, and with resources 

other than those provided by the teacher.  That opens the door to learning from peers, and 

from the learner’s own research. 

 

• Variety.  Activities are varied within lessons, both to keep up levels of engagement 

and to approach similar learning from different angles. Try to include something for 

everyone – one approach is to cater for different learning styles, referred to as visual, 

auditory and kinaesthetic. 

• Reliance on Speaking and Listening.  We learn, by speaking and listening, to 

explain, to share, to understand, to refine in discussion. Consider the relationship 

between ‘teacher talk time’ and ‘pupil talk time’ in your lessons. Research has 

suggested that the optimum ratio is 30:70 

• Inclusiveness.  All pupils are expected to contribute to learning; all pupils are given 

opportunities to do so, at whatever level.  This helps raise levels of motivation. 

• Collaboration.  Pupils work together to generate meaning and understanding. 

• Challenge to think by using enquiry, discovery, problem-solving and re-stating or re-

contextualising approaches. 

 

Teaching techniques associated with effective learning 

• Contextualisation.  Learners should know what they are doing, why they are doing it, 

and how it fits into larger frameworks for learning. 

• Modelling.  In your own talk and activity, show how the processes that you’re 

learning about actually work. 
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• Scaffolding.  Help build confidence in the early stages by offering step-by-step 

support.  Remember that scaffolding is removed from a building as it becomes 

redundant. 

• Demonstration.  Show learners how things work. 

• Explanation.  Clarify and confirm how things work. 

• Criticality.  Encouragement to question, to challenge, to suggest better or more 

appropriate alternatives.  

• Questioning.  Teacher questioning is an art.  At this stage, make it a focus for your 

observation of others’ teaching.  It’s important that teachers ask appropriate questions, 

not least to support learners in their efforts to ask useful questions.   

• Reflecting and evaluating.  How else does one learn from experiences, successes and 

failures? You will be reflecting on evaluating your own practice, and thereby 

modelling to the learners how they can reflect on and evaluate theirs… 

 

 

I] ACTIVE LEARNING AND TEACHING 
METHODOLOGIES: A GLOSSARY 
(see separate booklet) 
 


